NYS Grade 7 ELA Curriculum Map
June 2013

These grades 6—8 curriculum modules are designed to address CCSS ELA outcomes during a 45-minute English
Language Arts block. The overarching focus for all modules is on building students’ literacy skills as they develop
knowledge about the world.

Taken as a whole, these modules are designed to give teachers concrete strategies to address the “instructional
shifts” required by the CCLS.

Structure of a Module
*  Each module provides eight weeks of instruction, broken into three shorter units. Each module includes
seven assessments:
o  Six unit-level assessments that almost always are on-demand: students’ independent work on a
reading, writing, speaking, or listening task.
o One final performance task that is a more supported project, often involving research.

Structure of a Year of Instruction

*  There are six modules per grade level.

*  Of these six modules, teachers would teach four: Module 1, followed by either Module 2A or 2B, then
either 3A or 3B, then Module 4.

*  Teachers should begin the year with Module 1, which lays the foundation for both teachers and students
regarding instructional routines.

* For Modules 2 and 3, option B formally assesses all standards formally assessed in Option A (and
possibly some additional standards as well).

How to Read This Document
The purpose of this document is to provide a high-level summary of each module and name the standards
formally assessed in each module.

*  Module focus: Read this first. The “focus” is the same across the grades 6—8 band and signals the
progression of literacy skills across the year as well as alignment to the CCSS instructional shifts.

*  Module title: This signals the topic students will be learning about (often connected to social studies or
science) and aligns with Instructional Shift #2, building knowledge in the disciplines.

*  Description: These three or four sentences tell the basic “story” of the eight-week arc of instruction: the
literacy skills, content knowledge, and central text.

®  Texts: This lists texts that all students read. The text in bold is the extended text for a given module: the
text(s) with which students spend the most time. Remember that texts can be complex based on both
qualitative and quantitative measures. Texts are listed in order from most quantitatively complex (based
on Lexile measure) to least quantitatively complex. Texts near the bottom of the list are often complex
in ways other than Lexile. Within a given module, the list shows the wide variety of texts students read
as they build knowledge about a topic. This aligns with Instructional Shift #2, building knowledge in the
disciplines.

* Final Performance Task: This is a culminating project, which takes place during Unit 3 of every
module. Performance tasks are designed to help students synthesize and apply their learning from the
module in an engaging and authentic way. Performance tasks are developed using the writing process,
are scaffolded, and almost always include peer critique and revision. Performance tasks are not “on-
demand” assessments. (Note: The end of Unit 3 assessment often addresses key components of the
performance task.)

*  Unit-Level Assessments
Each unit includes two assessments, most of which are “on-demand” (i.e., show what you know/can do
on your own).

o Mid-unit assessments typically, though not always, are reading assessments: text-based answers.

o End of unit assessments typically, though not always, are writing assessments: writing from sources.

o Most assessments have a heavy emphasis on academic vocabulary, particularly determining words in
context.

o Assessments are designed to be curriculum-embedded opportunities to practice the types of skills
needed on the NYS assessment.

The curriculum map below lists the title of each assessment, standards assessed, and assessment format.

o Selected response (multiple-choice questions)

o Short constructed-response (short-answer questions of the type that is scored using the NYS 2-
point rubric)

o Extended response (longer writing or essays of the type that is scored using the NYS 4-point rubric)
(either on-demand or supported)

o Speaking and listening (discussion or oral presentation)

o Scaffolded essay (involving planning, drafting, and revision)

*  Standards: In each module, the standards formally assessed are indicated with a check mark; see details
below.
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Focus Reading Working with Working Understanding | Understanding | Research,
Closely and Evidence with Perspectives Perspectives Decision-
Writing to Evidence (Literary Non- | Making, and
Learn (Drama) fiction) Forming

Positions

Module Title | Journeys and Working TO COME | Slavery: The TO COME Water Is Life

Survival Conditions People Could
Fly

Description | Students Students explore | To be This module Westward Students
explore the the issue of determined | focuses on the | Expansion explore water
experiences of | working autobiography sustainability,
people of conditions, of Frederick To be fresh water
Southern historical and Douglass, determined management.
Sudan during | modern-day. with specific They read
and after the They analyze attention to “Water is
Second how people, understanding Life” and
Sudanese Civil | settings, and how he uses excerpts from
War. They events interact in language in The Big Thirst
build literary and powerful ways to build
proficiency in | informational and how he background
using textual texts. Students tells his story knowledge
evidence to first focus on in ordet to about water
support ideas | Lyddie (about a serve his sustainability
in their gitl who works purpose of and water
writing, both in the Lowell working to management.
in shorter mills); they write abolish Then they
responses and | an argument slavery. engage in a
in an extended | essay about Students begin robust
essay. They Lyddie’s choices by building research
read A Long around joining a background project to
Walk to Water, | protest over knowledge investigate the
analyzing the working about agricultural

points of view
of the central
characters,
Salva and Nya.
Students focus
on one key
theme: how
individuals
survive in
challenging
environments.
The novel is
paired with
complex
informational
texts on
Sudan.
Students then
combine
research about
Sudan with
quotes the
novel and
craft a
research-
based two-
voice poem.

conditions. Then
they read a
speech by César
Chavez (tracing
how the sections
of the text
combine to build
central claims) as
they consider
the role that
workers, the
government, and
consumers play
in improving
working
conditions.
Finally, a short
research project
explores how
businesses can
affect working
conditions.

As a final
performance
task, students
create a guide to
working
conditions in the
garment
industry.

Douglass and
his historical
context. They
then read
closely key
excerpts from
his Narrative,
focusing on
his message as
well as the
author’s craft.
Finally, they
select one
episode from
the Narrative
and rewrite it
as a children’s
story, using
Frederick
Douglass: The
Last Day of
Slavery as a
mentor text.

and industrial
water
management
and use an
evidence-
based
decision-
making
process to
take a
position.
Finally, they
write a
position paper
addressing the
question:
Which
category of
water
management,
agricultural or
industrial,
would be a
good place to
begin to
improve our
use of fresh
water?
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Texts
(central
text(s) in
bold)*

“Loss of
Culturally
Vital Cattle
Leaves Dinka
Tribe Adrift in
Refugee
Camps,”
Stephen
Buckley (RI,
1110L)

Water for

South Sudan,
http:
aterforsouthsu

dan.org (RI,
1090L)

WWW.W

“Sudanese
Tribes
Confront
Modern War,”
Karl Vick (R1,
1060L)

“Authot’s
Note,” A Long
Walk to
Water,” Linda
Sue Park (RI,
1030L)

“Time Trip”
excerpt from
“Life and
Death in
Darfur:
Sudan’s
Refugee Crisis
Continues,”
Current Events
(RI, 970L)

A Long
Walk to
Water, Linda
Sue Park (RL,
720L)

“In China,
Human Costs
Are Built into an
iPad,” Chatles
Duhigg and
David Barboza,
The New York
Times R1,
1430L)

“An Apparel
Factory Defies
Sweatshop
Label, but Can It
Thrive?” Steven
Greenhouse,

The New York
Times R1,
1320L)

“Are Your
Clothes Made in
Sweatshops?”
Oxfam Australia
https:/ /www.ox
fam.org.au/expl
ore/workers-
rights/are-yout-
clothes-made-in-
sweatshops/.
(RI, 12201

“Common-
wealth Club
Address,” César
Chavez (RI,
1155L)

“Ethical Style:
How Is My T-
Shirt Made?”
Tabea Kay (RI,
1080L)

Lyddie,
Katherine
Patterson (RL,
860L)

To be
determined

Narrative of
the Life of
Frederick
Douglass, an
American
Slave,
Frederick
Douglass (RI,
1080L)

“Renaissance
man,” Scott
Kitkwood,
adapted by
Expeditionary
Learning (RI,
1060L)

Texts from
Freedom: A
History of US
Webisode 5,
PBS (RI,
970L)

Frederick
Douglass: The
Last Day of
Slavery,
William Miller
and Cedric
Lewis (RI,
760L)

The People
Conld Fly,
picture book
edition,
Virginia
Hamilton (RL,
660L)

“We Wear the
Mask,” Paul
Laurence
Dunbar (RL
poem, NL)

“Slaveship,”
Lucille Clifton

(RL poem,
NL)

“Introduction
to Poetry,”
Billy Collins
(RI, NL)

“Harriet
Tubman,”
Eloise
Greenfield
(RL poem,
NL)

“Black
Woman,”
Georgia
Douglas
Johnson (RL
poem, NL)

“Negro

To be
determined

The Big
Thirst,
Charles
Fishman (RI,
1260L)

“Water Crisis
Looms for a
Thirsty
Planet,” Sheril
Kirshenbaum
(RI, 1180L)

“Water Is
Life,” Barbara
Kingsolver
(RI, 1165L)

“And not a
drop to drink?
The
freshwater
crisis” (RI,
1055L)

“New York
bottled water
ban” (video)
http:/ /www.ti
verkeeper.org
/campaigns/t
apwatet/

“Why Care
about Water?”
National
Geographic
(video)
http://video.n
ationalgeograp
hic.com/video
/environment
/freshwater/e
nv-freshwater-
whycare/

“Chatles
Fishman: Why
College
Students
Should Start
Paying
Attention to
Water” (video)
http:/ /www.y
outube.com/
watch?v=XM
7S0_Qi3B4

“Chatles
Fishman: The
Water Crisis
Isn’t Global.
It’s Local”
(video)

http:/ /www.y
outube.com/
watch?v=17x
VyIiPDsA

“The Future
of Water”
(video)

! Texts listed in order of informational text first, then literature; both categories shown from most to least quantitatively
complex (based on Lexile®).
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Speaks of
Rivers,”
Langston
Hughes (RL
poem, NL)

“If We Must
Die,” Claude
McKay (RL
poem, NL)

Freedom: A
History of US
(PBS video
episode 5)

http:/ /www.y
outube.com/
watch?v=-
qpbWZRC_d

w

“Chatles
Fishman:
Corporations
Need to Pay
More
Attention to
Water” (video)
http:/ /www.y
outube.com/
watch?v=8uW

zIDMuM_U
Various
informational
texts for an
extensive
research
project
Lexile® Common Core Band Level Text Difficulty Ranges for Grades 6—8% 925-1185L
Perform- Research- Consumer’s Children’s Water
ance Task Based Two- Guide to Book to Retell Management
Voice Poem Working an Episode Position Paper
(RL.7.6, Conditions in from Narrative RL7.1, W.7.1,
RL.7.11, the Garment of the Life of W.7.4, W.7.5,
W.7.3, W.7.4, | Industry Frederick and L7.6)
W.7.5, W.7.8, (W.7.2a,d,d, f, Douglass (with research paper
W.7.9, L.7.1, W.7.4, W.7.06, authot’s note)
and L.7.2) W.7.7, W.7.8, (W.7.3, W.7.4,
research 1.7.3, and W.7.5, W.7.9,
poetry L.7.6) W.7.11, L.7.1,
brochure 1L.7.2,1.7.3,
and L.7.6)
scaffolded
narrative

2 Supplemental Information for Appendix A of the Common Core State Standards for English Language Arts and Literacy:

New Research on Text Complexity

http:/ /www.corestandatds.org/assets/E0813_Appendix_A_New_Research_on_Text_Complexity.pdf
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Unit-Level Assessments (NYSP12 ELA CCLS)

Mid-Unit 1 Identifying How Working Frederick “The Water
Perspective and | Conditions Douglass: Crisis Isn’t
Using Evidence | Affected Lyddie Comparing Global. It’s
from A Long (RL.7.1 and Informational Local”:

Walk to Water RL.7.3) Texts and Listening for
(RL.7.1 and selected Video (R1.7.1 Main Ideas
RL.7.6) response and and RI.7.7) and
graphic short short Supporting
organizer and constructed constructed Details
selected response response (SL.7.2)
response selected
response and
short
constructed
response

End of Identifying Argument Essay Reading We Need to

Unit 1 Perspective and | about Lyddie Poetry: Pay More
Using Evidence | (RL.7.1, RL.7.3, Analyzing Attention to
from W.7.1, W.7.9, Structure and Water:
Informational 1.7.1, 7.2, and Language in Tracing
Texts about the | W.7.5) “We Wear the and
Dinka and scaffolded essay Mask”: Evaluating
Nuer Tribes (RL.7.4, Arguments in
RI1.7.1, W.7.4, RIL.7.5, and Text and
and W.7.9) L..7.52) Video
selected selected (RI.7.8 and
response and response and SL.7.3)
short short selected
constructed constructed response and
response response short

constructed
response

Mid-Unit 2 Comparing How Chavez Analyzing Simulated
“Water for Develops His Stories: Research
Sudan” and A Claims in the Comparing Task: Water
Long Walk to Commonwealth Written and Management
Water Club Address Oral Stories, Strategies
(RL.7.1, RL.7.9, | RL7.1,R1.7.2, and Analyzing RL.7.9, W.7.7,
RI1.7.2) RI1.7.3, R1.7.5) Purpose and W.7.8, L.7.4c,
short selected Craftin L.7.4d)
constructed response Douglass’s Selected
response and Narrative response and
extended (Part 1: short
response RL.7.1, constructed

RL.7.2, response
RL.7.7; Part 2:

RIL.7.1, R1.7.4,

RI.7.6, 1..7.4a,

b, L.7.5b, ¢)

selected

response

and short

constructed

response

End of Literary Analyzing the Essay: Making a

Unit 2 Analysis— Structure of Analyzing Claim about
Writing about Chavez’s “Wrath Douglass’s Water
the Theme of of Grapes” Purpose Management
Survival Speech in Narrative of (Part I: SL.7.1,
(RL.7.1,RL.7.2, | RL7.1,RL.7.2, the Life of SL.7.1a,
W.7.2, W.7.4, RI.7.3, and Frederick SL.7.1e; Part
W.7.5, W.7.9, RI.75) Douglass II: S1..7.3a,
L71,1L.7.2, selected (W.7.2,W.7.4, S1..7.4, S1..7.5,
and L.7.6) response and W.7.9b, SL.7.6, and
scaffolded short RIL.7.1, R1.7.2, RI1.7.92)
essay constructed and RI1.7.0) discussion and

response on-demand oral

essay

presentation
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Mid-Unit 3 Author’s Craft: | Gathering Syntax and First Draft of
Juxtaposition in | Relevant Storytellers’ Position Paper
A Long Walk to | Information and Seminar. Part (RI.7.1,
Water RL.7.1 Generating 1: W.7.1a,b,e,
and RL.7.6) Additional Conventions and W.7.4)
selected Research Quiz (I..7.1a, scaffolded
response and Questions b,d, and essay
short (W.7.7 and L.7.2a); Part 2:
constructed W.7.8) Discussion of
response on-demand use and Feedback
of a source for on Picture
research Book
Planning
Guide
(SL.7.1b, ¢, d)
End of Using Strong Writing a First Draft of Final Draft of
Unit 3 Evidence Research Children’s Position Paper
(RL.7.1 and Synthesis Book (W.7.3, and Reflection
W.7.9) (W.7.7 and W.7.9, and on the Writing
selected W.7.8) W.7.11) Process
response and extended Scaffolded RIL.7.1,
short response narrative W.7.1c,d,
constructed W.7.4, W.7.5,
response and L.7.6)
scaffolded
essay and
written
reflection
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NYSP12 ELA CCLS Standards Formally Assessed, by Module

* In the curriculum map below, any specific CCLS with a check mark indicates formally assessed.

* Some standards are formally assessed in multiple modules.

*  “B” modules will assess all the same standards as “A” modules but may address additional standards.

* Because of the integrated nature of the standards, even standards that are not formally assessed are often
embedded in instruction throughout every module (e.g., RI/RL.1).

* Some standards are not applicable in an on-demand assessment context (e.g., R.10 or W.10). In the
curriculum map below, these standards are noted as “integrated throughout.”

*  Some standards (e.g., W.2) have a main or “parent” standard and then subcomponents (e.g., W.2a).
Often, students’ mastery of the entirety of this standard is scaffolded across multiple modules.
Therefore, in the curriculum map below, the “parent” standard is checked only if all components of that
standard are formally assessed within that particular module. Otherwise, just the specific components are

checked.

Reading Standards for Literature

RL.7.1. Cite several pieces of textual evidence to
support analysis of what the text says explicitly as well
as inferences drawn from the text.

RL.7.2. Determine a theme or central idea of a text and
analyze its development over the course of the text;
provide an objective summary of the text.

RL.7.3. Analyze how particular elements of a story or
drama interact (e.g., how setting shapes the characters
or plot).

RL.7.4. Determine the meaning of words and phrases
as they are used in a text, including figurative and
connotative meanings; analyze the impact of rhymes
and other repetitions of sounds (e.g., alliteration) on a
specific verse or stanza of a poem or section of a story
or drama.

RL.7.5. Analyze how a drama’s or poem’s form or
structure (e.g., soliloquy, sonnet) contributes to its
meaning.

RL.7.6. Analyze how an author develops and contrasts
the points of view of different characters or narrators
in a text.

a. Analyze stories, drama, or poems by authors who
represent diverse world cultures.

RL.7.7. Compare and contrast a written story, drama,
or poem to its audio, filmed, staged, or multimedia
version, analyzing the effects of techniques unique to
each medium (e.g, lighting, sound, color, or camera
focus and angles in a film).

RL.7.9. Compare and contrast a fictional portrayal of a
time, place, or character and a historical account of the
same period as a means of understanding how authors
of fiction use or alter history.

RIL.7.10. By the end of the year, read and comprehend
literature, including stories, dramas, and poems, in the
grades 6—8 text complexity band proficiently, with
scaffolding as needed at the high end of the range.

Integrated throughout.

RL.7.11 (NYS). Recognize, interpret, and make
connections in narratives, poetry, and drama, ethically
and artistically to other texts, ideas, cultural
perspectives, eras, personal events, and situations.
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a. Self-select text based on personal preferences.? v v

b. Use established criteria to classify, select, and v v
evaluate texts to make informed judgments about
the quality of the pieces.

3 In the middle school modules, RLL..11a and b are also addressed through Accountable Independent Reading, which is
formally launched during Module 2A/B. See “Launching Independent Reading in Grades 6-8: Sample Plan” (stand-alone
document on EngageNY.org).
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Reading Standards for Informational Text

RI.7.1. Cite several pieces of textual evidence to
support analysis of what the text says explicitly as well
as inferences drawn from the text.

RI.7.2. Determine two or more central ideas in a text
and analyze their development over the course of the
text; provide an objective summary of the text.

RI1.7.3. Analyze the interactions between individuals,
events, and ideas in a text (e.g., how ideas influence
individuals or events, or how individuals influence
ideas or events).

RI.7.4. Determine the meaning of words and phrases as
they are used in a text, including figurative,
connotative, and technical meanings; analyze the
impact of a specific word choice on meaning and tone.

RI.7.5. Analyze the structure an author uses to organize
a text, including how the major sections contribute to
the whole and to the development of the ideas.

RI.7.6. Determine an authot’s point of view or purpose
in a text and analyze how the author distinguishes his
or her position from that of others.

RIL.7.7. Compare and contrast a text to an audio, video,
or multimedia version of the text, analyzing each
medium’s portrayal of the subject (e.g., how the
delivery of a speech affects the impact of the words).

RI.7.8. Trace and evaluate the argument and specific
claims in a text, assessing whether the reasoning is
sound and the evidence is relevant and sufficient to
support the claims.

RI.7.9. Analyze how two or more authors writing about
the same topic shape their presentations of key
information by emphasizing different evidence or
advancing different interpretations of facts.

a. Use their experience and their knowledge of
language and logic, as well as culture, to think
analytically, address problems creatively, and
advocate persuasively.

RI.7.10. By the end of the year, read and comprehend
literary nonfiction in the grades 6—8 text complexity
band proficiently, with scaffolding as needed at the
high end of the range.

Integrated throughout.
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Writing Standards

W.7.1. Write arguments to support claims with clear
reasons and relevant evidence.

a. Introduce claim(s), acknowledge alternate or
opposing claims, and organize the reasons and
evidence logically.

b. Support claim(s) with logical reasoning and
relevant evidence, using accurate, credible sources
and demonstrating an understanding of the topic or
text.

c. Use words, phrases, and clauses to create
cohesion and clarify the relationships among
claim(s), reasons, and evidence.

d. Establish and maintain a formal style.

e. Provide a concluding statement or section that
follows from and supports the argument presented.

W.7.2. Write informative/explanatory texts to examine
a topic and convey ideas, concepts, and information
through the selection, organization, and analysis of
relevant content.

a. Introduce a topic cleatly, previewing what is to
follow; organize ideas, concepts, and information,
using strategies such as definition, classification,
compatison/contrast, and cause/effect; include
formatting (e.g., headings), graphics (e.g., charts,
tables), and multimedia when useful to aiding
comprehension.

b. Develop the topic with relevant facts, definitions,
concrete details, quotations, or other information
and examples.

c. Use appropriate transitions to create cohesion and
clarify the relationships among ideas and concepts.

d. Use precise language and domain-specific
vocabulary to inform about or explain the topic.

e. Establish and maintain a formal style.

f. Provide a concluding statement or section that
follows from and supports the information or
explanation presented.

W.7.3. Write narratives to develop real or imagined
experiences or events using effective technique,
relevant descriptive details, and well-structured event
sequences.

a. Engage and orient the reader by establishing a
context and point of view and introducing a narrator
and/or characters; organize an event sequence that
unfolds naturally and logically.

b. Use narrative techniques, such as dialogue, pacing,
and description, to develop experiences, events,
and/or characters.

c. Use a variety of transition words, phrases, and
clauses to convey sequence and signal shifts from
one time frame or setting to another.

d. Use precise words and phrases, relevant
descriptive details, and sensory language to capture
the action and convey experiences and events.
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e. Provide a conclusion that follows from and
reflects on the narrated experiences or events.

W.7.4. Produce clear and coherent writing in which the
development, organization, and style are appropriate to
task, purpose, and audience. (Grade-specific
expectations for writing types are defined in standards
1-3 above.)

a. Produce text (print or nonprint) that explores a
variety of cultures and perspectives.

v v

W.7.5. With some guidance and support from peers
and adults, develop and strengthen writing as needed
by planning, revising, editing, rewriting, or trying a new
approach, focusing on how well purpose and audience
have been addressed.*

Integrated throughout.

W.7.6. Use technology, including the Internet, to
produce and publish writing and link to and cite
sources as well as to interact and collaborate with
others, including linking to and citing sources.>

Integrated throughout.

W.7.7. Conduct short research projects to answer a
question, drawing on several sources and generating
additional related, focused questions for further
research and investigation.

W.7.8. Gather relevant information from multiple print
and digital sources, using search terms effectively;
assess the credibility and accuracy of each source; and
quote or paraphrase the data and conclusions of others
while avoiding plagiarism and following a standard
format for citation.

W.7.9. Draw evidence from literary or informational
texts to support analysis, reflection, and research.

a. Apply grade 7 Reading standards to literature (e.g.,
“Compare and contrast a fictional portrayal of a
time, place, or character and a historical account of
the same period as a means of understanding how
authors of fiction use or alter history”).

b. Apply grade 7 Reading standards to literary
nonfiction (e.g., “Trace and evaluate the argument
and specific claims in a text, assessing whether the
reasoning is sound and the evidence is relevant and
sufficient to support the claims”).

W.7.10. Write routinely over extended time frames
(time for reseatch, reflection, and revision) and shorter
time frames (a single sitting or a day or two) for a range
of discipline-specific tasks, purposes, and audiences.

Integrated throughout.

W.7.11. Create a presentation, artwork, or text in
response to a literary work with a commentary that
identifies connections.

a. Make deliberate, personal, cultural, textual, and
thematic connections across genres.

b. Create poetry, stories, plays, and other literary
forms (e.g., videos, artwork).

4W.7.5 also is specifically assessed in M4.
>W.7.6 is particularly emphasized in M2A.
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Speaking and Listening Standards

SL.7.1. Engage effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led)
with diverse partners on grade 7 topics, texts, and
issues, building on others’ ideas and expressing their
own cleatly.

a. Come to discussions prepared, having read or
researched material under study; explicitly draw on
that preparation by referring to evidence on the
topic, text, ot issue to probe and reflect on ideas
under discussion.

b. Follow rules for collegial discussions, track
progress toward specific goals and deadlines, and
define individual roles as needed.

c. Pose questions that elicit elaboration and respond
to others’ questions and comments with relevant
observations and ideas that bring the discussion
back on topic as needed.

d. Acknowledge new information expressed by
others and, when warranted, modify their own
views.

e. Seek to understand other perspectives and
cultures and communicate effectively with audiences
or individuals from varied backgrounds.

SL.7.2. Analyze the main ideas and supporting details
presented in diverse media and formats (e.g., visually,
quantitatively, orally) and explain how the ideas clarify
a topic, text, or issue under study.

a. Use their experience and their knowledge of
language and logic, as well as culture, to think
analytically, address problems creatively, and
advocate persuasively.

SL.7.3. Delineate a speaker’s argument and specific
claims, evaluating the soundness of the reasoning and
the relevance and sufficiency of the evidence.

SL.7.4. Present claims and findings, emphasizing salient
points in a focused, coherent manner with pertinent
descriptions, facts, details, and examples; use
appropriate eye contact, adequate volume, and clear
pronunciation.

SL.7.5. Include multimedia components and visual
displays in presentations to clarify claims and findings
and emphasize salient points.

SL.7.6. Adapt speech to a variety of contexts and tasks,
demonstrating command of formal English when
indicated or appropriate.
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Language Standards

L.7.1. Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.

a. Explain the function of phrases and clauses in
general and their function in specific sentences.

b. Choose among simple, compound, complex, and
compound-complex sentences to signal differing
relationships among ideas.

c. Place phrases and clauses within a sentence,
recognizing and correcting misplaced and dangling
modifiers.

L.7.2. Demonstrate command of the conventions of
standard English capitalization, punctuation, and
spelling when writing.

a. Use a comma to separate coordinate adjectives
(e.g., It was a fascinating, enjoyable movie but not He wore
an old|,] green shiri).

b. Spell correctly.

L..7.3. Use knowledge of language and its conventions
when writing, speaking, reading, or listening.

a. Choose language that expresses ideas precisely
and concisely, recognizing and eliminating wordiness
and redundancy.

L..7.4. Determine or clarify the meaning of unknown
and multiple-meaning words and phrases based on
grade 7 reading and content, choosing flexibly from a
range of strategies.

a. Use context (e.g., the overall meaning of a
sentence or paragraph; a word’s position or function
in a sentence) as a clue to the meaning of a word or
phrase.

b. Use common, grade-appropriate Greek or Latin
affixes and roots as clues to the meaning of a word
(e.g., belligerent, bellicose, rebel).

c. Consult general and specialized reference
materials (e.g., dictionaries, glossaries, thesauruses),
both print and digital, to find the pronunciation of a
word or determine or clarify its precise meaning or
its part of speech.

d. Verify the preliminary determination of the
meaning of a word or phrase (e.g., by checking the
inferred meaning in context or in a dictionary).

L.7.5. Demonstrate understanding of figurative
language, word relationships, and nuances in word
meanings.

a. Interpret figures of speech (e.g., literary, biblical,
and mythological allusions) in context.

b. Use the relationship between particular words
(e.g., synonym/antonym, analogy) to better
understand each of the words.

c. Distinguish among the connotations (associations)
of words with similar denotations (definitions) (e.g.,

refined, respectful, polite, diplomatic, condescending).

NYS Grade 7 ELA Curriculum Map June 2013 Page 13



L..7.6. Acquire and use accurately grade-appropriate Integrated throughout.
general academic and domain-specific words and
phrases; gather vocabulary knowledge when
considering a word or phrase important to
comprehension or expression.

6 1..7.6 also is specifically addressed in M4.
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